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Introduction: Balancing Tradition and 
Progression 
The Harper Adams Learning, Teaching, and Student Experience Strategy provides the foundations for the 
educational experience of our students.  

The strategy has been developed to ensure that learning and teaching at the University continues to thrive 
within the context of a rapidly changing environment. Higher education is continually evolving, as is the 
rural economy, and the political and economic circumstances in which the University operates. At the 
same time, it is vital to prepare students to enter a world where they themselves have the skills, attributes 
and qualities to thrive amongst the uncertainty that they will inevitably face in their lifetimes.  

The intentions of the University’s founder, Thomas Harper Adams, were to provide a distinctive education 
which is both theoretical and practical to meet the needs of the rural economy. This founding vision is 
incredibly important to staff, students, and employers associated with the institution. It is widely and 
rightly celebrated. This original vision of education remains core to this strategy. It is a key part of what 
makes a ‘Harper Adams University experience’ particularly distinct along with work-based learning at the 
core of our undergraduate courses and our world-leading research profile that has grown since we were 
awarded university title. At the same time, this strategy recognises a need to continually evolve our 
teaching and our approaches to supporting students to fulfil the vision of Thomas Harper Adams in a 
modern world. The strategy respects the proud heritage of our institution whilst also recognising the need 
to evolve to remain a leading provider of specialist education for a sustainable food-chain (delivering to 
human and planetary health), a prosperous rural economy, land use engineering solutions and the exciting 
opportunities aligned to the University’s investment in veterinary education, which in turn helps us to 
promote the highest standards of animal health and wellbeing. It seeks to uphold and develop educational 
provision to meet the needs of students and employers and to help address the problems of our time. 

The strategy has been formed in partnership between staff and students at our university, as well as 
through an on-going evaluation of the external environment and sector trends. Themes reflected within 
this strategy emerged through engagement with the Student Academic Group, the Students’ Union, Course 
Committees, a staff survey, informal discussions, and an extensive series of consultation meetings. It has 
been reviewed by the Learning, teaching, and Student Experience Committee on multiple occasions and 
finally by the University’s Quality and Standards Committee.  
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Harper Adams Strategic Plan 
This strategy is aligned with the overall Harper Adams University Strategic Plan 2020-25, key elements of 
which are restated here to provide context for the Learning and Teaching Strategy that follows.  

Our mission is to provide: World leading higher education and research for the delivery of sustainable 
food chains and the protection of rural resources for future generations.  

Our vision for 2025 is that Harper Adams University will be:  

o Engaged with the industries, professions and organisations that comprise the global agrifood chain, 
closely related industry sectors and the UK rural economy, to deliver an outstanding, practice-based 
and inclusive learning environment that enhances personal development and employability;  

o A recognised centre of research excellence, especially in the application of science and 
technological advances; and  

o A trusted source of independent and authoritative commentary to inform public and policy debate 
on agri-food, animal wellbeing, land, environmental and rural business matters.  

Our Values: Harper Adams has a strong set of values that have underpinned its development since its 
foundation nearly 120 years ago. The four core values are that we will be outstanding, inspirational, 
distinctive and inclusive in all that we do. 

Our Distinctive Role within the UK Higher Education System 

1. Our focus on the agri-food chain and closely related subjects, such as animal wellbeing, land and 
environmental management, means that we will contribute to tackling some of the major issues facing 
society at large over the planning period;  

2. We serve a largely rural student catchment, but are also increasingly attracting students from semi-
urban and urban backgrounds who are interested in careers in animal medicine, animal science, and agri-
food chain industries. 

3. Our comprehensive sandwich degree provision means that our students have work experience that 
leads to consistently high outcomes for graduate employment and student satisfaction;  

4. The high quality of our teaching, and the relevance of our applied research which informs that 
teaching, provides a sector-leading experience for our students in our expanding subject base, meeting 
growing demand for a wider set of higher-level skills and the means to connect our research to the next 
generation of those working in rural industries and professions;  

5. We have strong connections with industry sectors related to our work that extend from support for our 
educational programmes to research, workforce development and knowledge exchange;  

6. We have unique areas of academic provision, with an international reputation, which provide scope for 
collaboration, the potential for growth not available elsewhere in the UK higher education system, and 
which can support longer-term UK economic development. 
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The Hallmarks of Distinction  
To achieve the strategic vision, the Hallmarks of Distinction clearly set out the characteristics of a Harper 
Adams education: 

1. Practical and applied learning: In line with the traditions of the institution, a Harper Adams 
Education will be rich in applied opportunities addressing contemporary and future 
needs/challenges for the sectors we serve. 

2. Support to become independent and enterprising: To ensure students can engage with complex 
issues and that they can thrive in a complex and rapidly changing world, they will be supported to 
grow as independent and enterprising individuals with confidence, self-reliance and a 
determination to succeed.  

3. Social and environmental care: Students will be inspired to be curious about society and the 
environment within the context of their own discipline or profession, in the context of the UN 
Sustainable Development Goals, and with a wider global perspective.   

4. Inclusivity: A Harper Adams Education will actively seek diverse perspectives and will be accessible 
and welcoming to all people; it will actively encourage individuals to be open-minded and inclusive 
in thought.  

5. Partnership: A Harper Adams education and wider student experience is the result of an ongoing 
constructive and respectful partnership between staff, students and employer stakeholders. 

6. Digital capability: Teaching, learning and research will be enabled and enhanced by contemporary 
technologies.  

7. Flexibility: The educational provision will offer flexibility in how students study through the 
provision of a broad range of courses and modes of study, e.g. professional development courses 
for students in-work, courses which support career change and full-time modes of study.   

8. Enriching learning spaces:  Specialist, general and virtual spaces will be optimised to enable a 
distinct, inspirational student experience.  

9. Global citizenship: Courses and wider extra-curricular activities will provide opportunities to 
explore global perspectives on shared challenges, fostering an appreciation and respect for 
differences between cultures and countries.  

10. Research-informed teaching: The educational experience will draw upon research at the forefront 
of the discipline or area of professional practice, and will support the development of future 
researchers.  
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The Strategic Vision 
The Hallmarks of Distinction are explained here to provide a vision for the specific objectives that follow.  

1. Learning at Harper Adams University will be rich in practical and applied experiences to reflect the 
distinctive tradition set out by the University’s Founder, and to reflect the enduring importance of 
providing hands-on skills for the challenges of society. The concepts of practice, mastery, 
persistence, learning through failure, personal determination, and feedback are key to ensuring the 
benefits of applied learning are realised; the role of specialist spaces and equipment is essential to 
enable experiential learning at the forefront of professional practice and academic disciplines. 
Teaching staff will be recruited from industry professions as well as from academic tracks to ensure 
that students have rich and varied engagement to support their applied work. The wider extra-
curricular programme will also support opportunities for practical learning. Student placement 
across undergraduate programmes, part-time work-relevant programmes, and our extensive 
engagement with employer-led programmes remains vital.  

2. The Harper Adams curriculum, and the methods of teaching and assessment, will support students 
to grow into independent learners who can work with the complexity of the times, and who can 
continue to learn throughout their lives as the world around us changes. Teaching will help 
students grow in confidence by equipping them with valuable study skills and information literacy, 
as well as subject knowledge and skills. In a world where information is widespread, the skills to 
work critically with complexity are supremely important – solutions are hardly ever binary with 
coming together of contrasting views needed to solve complex sustainability dilemmas. The design 
of programmes will guide students to become confident in making choices about their learning 
(how they learn and what they learn). The independence of students is not left to chance – 
students are supported, across the curriculum, to grow into independent, resilient learners who are 
respectful of others and reflective on their viewpoints.    

3. Harper Adams Students will be equipped to help solve the pressing social and environmental 
problems of our time, including, but not limited to, climate change, environmental sustainability 
and resource protection. Students will develop skills and attitudes that equip them to use curiosity, 
knowledge, collaborative skills and research to act now, and throughout their professional careers, 
for social good. Wider campus life will model behaviours and attitudes relating to social and 
environmental good that the University seeks to engender in its students. Courses will 
systematically raise awareness and foster understanding of relevant issues. Teaching methods will 
equip students with the problem-solving skills they will need to contribute. The social and 
environmental challenges of our time will be widely understood in the context of international and 
national frameworks, e.g. UN Sustainable Development Goals.   

4. The Harper Adams community recognises the rich contributions made, and which could be made, 
to the rural economy and community by students and staff from diverse backgrounds, holding a 
variety of views and beliefs. Members of the Harper Adams community take seriously their 
responsibility to find and develop talent to secure the future of the rural economy, sustainable food 
chains, and the protection of the environment and its resources. Our distinctive education will 
welcome staff and students from different places, holding a variety of social and educative 
experiences, and with diverse identities. The formal curriculum and the wider student experience 
will embrace and celebrate diversity, and it will seek to actively encourage meaningful engagement 
with different views, ideas and people. The formal curriculum will seek to respectfully debate and 
evaluate concepts though different perspectives to find common solutions to the greatest 
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challenges. Staff and students will be supported to build a culture of respect and to actively 
promote an inclusive community within and beyond the institution.  

5. A Harper Adams education and the wider student experience is the result of a constructive 
partnership between staff, students and employer stakeholders. Students will be partners in course 
creation and enhancement, and in creating a positive respectful culture; the university will work to 
ensure that a diversity of voices and experiences inform our activities.  

6. Learning at Harper Adams will be digitally enabled to enrich and extend learning experiences, and 
to enable access to learning in flexible ways. Staff will continually develop and renew their use of 
technology to support students effectively, using evidence-based approaches to technology in 
teaching, and will model the digital competency, including the confidence to use new technologies 
as they emerge.  Students will be actively supported to develop digital skills which prepare them for 
their professional future; a significant part of this preparation is equipping students with the 
confidence to seek technological solutions to issues arising and instilling a sense of curiosity, which 
ensures students stay up-to-date on how technology can help them.  

7. The educational provision will offer flexibility in how students access a broad range of courses and 
modes of study and these remain under continual review to allow growth as new opportunities 
arise and the sector evolves. The University will resource and support learning opportunities of 
different types to enable a distinctive Harper Adams education to benefit students in different 
locations, at different career stages and with different aspirations through, for example, short 
courses and apprenticeships.  We will create different opportunities for our diverse student groups 
whilst also embracing flexibly new ways of learning, afforded by changing government policy, new 
funding models, technological advances and/or social changes.   

8. Harper Adams spaces will support a distinctive educational experience which is rich in opportunities 
for practical learning and application, collaboration and team work. The campus environment is 
valued enormously by the whole university community, as such virtual and physical spaces will 
enable a rich learning experience for all students. Specialist physical spaces will be utilised to 
harness practical and applied learning; classroom spaces will enable teaching to occur in ways 
which are known to be effective; virtual spaces will be accessible, enriching and enabling. Facilities 
such as the farm, food hall, companion animal house and engineering hall will be practical learning 
environments where research and education are co-located and learning by doing is prioritised.   

9. Students will be equipped to work successfully across borders and cultures in their future careers. 
Courses and extra-curricular activities will provide opportunities to explore global perspectives, 
recognising the role that culture and location plays in knowledge and different approaches to 
professional practices. In teaching, the curriculum will actively ensure that global insights are 
explored and wider opportunities, such as travel student exchange and the pursuit of language 
learning, will all support global awareness.  

10. Research-informed teaching will ensure that student learning is at the forefront of new knowledge; 
in turn, this will provide advantages to students as they enter the world of work or go on to further 
study. The research to inform teaching may come from many and varied places – it may include the 
deep engagement of teaching staff with new ideas published in their field; it may include sharing 
research undertaken through Harper Adams itself; it could include research about learning itself to 
make sure that teaching methods are up-to-date and as effective as possible; or it may be a 
combination of these things. Drawing on research for use in teaching also supports students to be 
inquisitive and critical, and it inspires the use of real evidence in thinking and decision making.  It 
will also ensure that content is never static and constantly evolves in concert with developing 
theory, scientific understanding and policy which influences the sector.  
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Strategic objectives  
The vision outlined above can be achieved through a coordinated approach.   

This section offers clear objectives to guide progress and ways that evidence can be selected to indicate 
progress.   

The objectives are organised into areas of activity that are recognisable to staff and students.  
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Curriculum  
i. The curriculum will be developed in partnership with students, staff across the University, and with 

external stakeholders including current and potential industry partners. Horizon scanning, market 
research and industry engagement will ensure curriculum relevance.   

ii. The process of curriculum development will be inclusive to enable the University community to benefit 
from all of the ideas, insights and talent within the organisation.   

iii. All programmes will have a clearly defined curriculum reflecting knowledge and skills associated with 
the forefront of the discipline, and which prepares graduates for both future employment and a 
lifetime of learning.  

iv. New taught programmes will be underpinned by six common themes, in addition to discipline specific 
elements, these are:    

− Harper Applied through which all students will develop practical skills relevant to the course 
using appropriate facilities, technologies and teaching methods. 

− Harper Digital through which all students will develop defined digital skills for their discipline 
and/or professional area, and self-reliance with technology to support a lifetime of learning.   

− Harper Care through which all students will develop a critical understanding of, and confidence 
to act in relation to, pressing social and environmental challenges for a more sustainable and 
just future. 

− Harper Global through which global perspectives will be embedded within the curriculum so 
that students develop both global awareness and cultural sensitivity, respecting different 
approaches and values of others. 

− Harper Growth through which students will develop strategies for and confidence in 
independent learning, becoming more self-reliant and enterprising throughout their studies. 

− Harper Inspire through which learning will be underpinned by research and professional 
practices in ways that ensure knowledge remains current and at the forefront of the discipline 
and that inspire curiosity in students. 

v. Curricula will address these themes through the development of corresponding graduate outcomes, 
which will be met in a meaningful way within all programmes of study.  

vi. Each programme should have a carefully considered approach to teaching and supporting students that 
provides an excellent experience for students. The balance between online and in-person learning 
(‘clicks and bricks’) and the purpose of each should be explicitly considered by developers. The 
convenience and accessibility of online methods should be harnessed and balanced with the rich in-
person experiences that can be provided.  

vii. New programmes should be planned around the concept of the student journey.  
viii. Course design will be anticipatory so that common challenges for students are seen and supported.  

ix. The curriculum will provide space for staff to adapt and adjust content to reflect emerging research, 
policy, differing viewpoints and current events. The risks of an overcrowded curriculum will be 
addressed by design. 

x. All curricula will be designed to address the needs of students from diverse backgrounds and to 
recognise diverse needs and interests.  

xi. The University’s curriculum will be designed to make best use of flexible modes of teaching and student 
engagement to meet the needs of specific groups of students, especially, but not limited to, 
apprentices, part-time students and international students.  

xii. The curriculum will encourage inter-professional and cross-disciplinary learning to reflect the reality of 
the wider economy; this is enacted through such approaches as working with wide data sets, problem-
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solving tasks, project working, collaborative assessments, and team-based learning, interprofessional 
projects and through specific modules which are designed to be available to students on different 
courses.   

xiii. All courses, at all levels of study, will actively identify opportunities to foster respect between different 
viewpoints and perspectives. Course content will actively address stereotyping, any uncomfortable 
traditions of the discipline or professional area, and related socio, economic, and cultural contexts. 
They will promote informed, critical debate, and discussion. Teaching will also actively seek to show 
different beliefs and perspectives and awareness of how information in our digital age should be 
critically appraised and reflected upon.  

xiv. The University will develop further understanding of decolonising the curriculum. 
xv. Curriculum will make optimal use of the learning spaces available, and recommendations about space 

management will be made through the course development and approvals process to allow a 
continued review and enhancement. 

xvi. Curriculum should be explained, in ways that are accessible and clear to students, in concise 
documentation that is not unduly burdensome for staff to create.  

Curriculum: Evidencing progress (deliverables)  
✓ Course management structures allow the curriculum to be designed around the concept of the 

student journey.  
✓ All courses brought to validation will be underpinned by thorough consultation with a variety of 

employers, resulting in an expanding employer network.  
✓ All courses brought to validation will be underpinned by meaningful consultation with students, 

encompassing a variety of perspectives.  
✓ Institutional curriculum review processes will be inclusive, and will always include an independent 

feedback mechanism to monitor the extent to which development is providing opportunities for all 
staff to participate.   

✓ The economic viability of each course will be understood.  
✓ The curriculum framework will reflect the Hallmarks of Distinction through its graduate outcomes.  
✓ Student resources, e.g. course and module handbooks, will seek to explain and support students to 

understand their course journey.  
✓ All validations will include scrutiny to ensure accessibility.  
✓ All course documentation templates will be reviewed by a panel of students or by English language 

specialists to ensure it is accessible and understandable to the primary audience.  

Teaching  
i. Teaching and methods of educational support will seek to actively engage and support students 

from diverse backgrounds, with varied prior educational experiences and with different beliefs; 
differences between learners will provide the basis for a positive teaching experience which draws 
upon varied methods and perspectives.  

ii. Staff will work together as a physical and virtual community of practice that is giving and supportive 
in sharing practice, evidence and encouragement. The expertise of all members of this community, 
e.g. eLearning professionals, Learner Support, Academic Guidance, Student Services, Placement 
Administrators, facilities managers, technicians and others, will be valued.   

iii. Teaching will use a variety of methods appropriate to the discipline or related professional area, 
and informed by ongoing professional development. Time together in the classroom will make best 
use of precious contact time and, as such, will be planned thoughtfully.  
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iv. All those who teach and support learning will be open to feedback and will consider, and where 
appropriate act on, feedback received through different channels, including peer observation and 
module evaluation.  

v. Teaching strategies will be coordinated across programmes of study such that there is a planned 
and deliberate joined-up approach to the pattern of teaching and engagement methods, as well as 
curricula.  

vi. Staff are encouraged to seek feedback from students through appropriate means to help inform 
teaching in-progress, rather than only after the completion of modules, and course monitoring will 
be in-year as well as end-of-year.  

vii. Teaching and assessment will be linked by design; teaching and support strategies will align to 
enable success in assessment, providing opportunities to practice, self-assess and gain feedback in 
its many forms.  

viii. Teaching should be planned to ensure students become increasingly independent; this means 
scaffolding students to be able to help themselves in different situations and to make choices about 
when to seek guidance. Critically, students should be afforded situations to make mistakes and 
learn from them through formative or practice activities; they should be supported to reflect on 
their progress and actively make choices about how they proceed.    

ix. Active, practical and discursive teaching approaches, and teaching through facilitation, are 
encouraged to support experiential learning, the opportunity to learn through practice and failure, 
and the opportunity for social learning. 

x. Lectures are a valued mode of learning when used purposefully. When used, lectures should be 
optimised to inspire, trigger curiosity and share experiences and research; whether in-person or 
online staff will unlock the power of the lecture. Staff should actively consider the need to conduct 
in-person lectures within their teaching – balancing the benefits against such factors as travel, 
accessibility and best use of in-person time.  

xi. Innovation in teaching will be underpinned by evidence and will generate evidence: such activities 
will be encouraged and supported.  

xii. Teaching strategies will pro-actively build in opportunities for feedback on learning through a 
variety of methods and approaches which will be made explicit to students.  

xiii. Critical information to support staff in their teaching and support of students will be provided in a 
timely and clear manner.   

Teaching: Evidencing progress (deliverables)  
✓ Allocations of teaching duties will be made in a timely manner to enable readiness and to maintain 

high standards.  
✓ Teaching will reflect the guidance provided by the University’s annually updated Guide to Inclusive 

Teaching and Learning  
✓ Teaching staff will engage in the development of their skills for teaching and supporting learning 

evidenced by attendance at learning and teaching professional development events.  
✓ Case studies of innovative practice in teaching will be developed and shared by all course areas to 

reflect innovation and examples of active, real-world, or other particularly effective approaches.  
✓ All those who teach or support learning will undertake and report a minimum of one full peer 

observation (i.e. both watch and be watched in practice) for the purposes of personal development. 
✓ Innovative teaching strategies which have a sound rationale should undertake two iterations to 

build an evidence base of practice; innovators will be supported by the institution to take 
considered risks and try new approaches.  
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✓ Innovation and Development Funding will be made available annually for colleagues to support 
innovative approaches to teaching.  

✓ The number of colleagues making contributions to the formal learning and teaching development 
programme e.g. Learning and Teaching Forums, and the number sharing the teaching with external 
audiences, will increase to reflect a wider engagement in reflective practice. 

✓ An internal, virtual teaching information centre will be created to host communications related to 
teaching to enable easy access to information of critical importance for staff.  

Assessment and Feedback  
i. All teaching staff will engage in training related to assessment and feedback practice; a range of 

provision will be made including sponsored external events, internal workshops and new staff 
induction resources.  

ii. Assessment will be designed to enable all students to have fair opportunities to demonstrate their 
learning. Assessment will always be aligned to learning outcomes and will be designed to minimise 
the need for any specific adjustments to be made for individual students.  

iii. Assessments should be designed to enable timely marking and feedback.  
iv. All assessment should be described and explained to students in a clear and accessible manner. 

Students should be provided with clear expectations of what is required to succeed.  
v. All assessments should have assessment criteria which enable marking, but which also support 

teaching and discussion about what ‘good’ assessments look like to support students and reduce 
assessment anxiety. These assessment criteria must be specifically relevant to the task.  

vi. Assessment will reflect the principles of ‘authentic assessment design’, i.e. tasks will be relevant to 
the wider world (e.g. professions or to social challenges), they should be relevant and engaging to 
students themselves. Assessment should be framed with a clear purpose and rationale so that 
students can see the relevance of an assessment. Assessments which test recall should be used 
sparingly, and there should be a focus on higher level skills and the graduate outcomes associated 
with the level of study.  

vii. Assessments will be distributed across the academic year to promote ongoing feedback and 
engagement; planning should avoid bunching within programmes of study to allow deep and 
meaningful engagement.  

viii. Assessments which have grades associated with them must always be preceded by an opportunity 
to practice and prepare that contains feedback: this may be tutor feedback, but is more likely to be 
peer feedback, self-feedback based on class activities, or computer-based feedback.    

ix. Courses should be clear about where and how the quality of written English is assessed. 
x. Assessment should incorporate the Harper Graduate Attributes (Practical, Digital, Care, Growth, 

Global and Inspire) as well as discipline-specific components.  
xi. Innovation within assessment is encouraged when informed by evidence and student partnership. 
xii. Feedback is conceived as information on performance which helps and empowers students to make 

a change or improvement. Feedback should be embedded throughout teaching using a range of 
different methods, e.g. use of exemplars workshops, discussion.  

xiii. Feedback on ‘formal’ assessments should provide information to justify the mark given as well as 
information that can be used for improvement.  

xiv. Formal feedback should align with the marking criteria. 
xv. The University commits to creating a positive assessment culture where assessments are in place to 

demonstrate learning, without fear or uncertainty.  
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xvi. Assessments should be reviewed annually or after each iteration to take account of feedback and 
student experience; particular attention should be paid to the time taken to complete assessments 
for students and staff.  

xvii. Course team planning and moderation meetings will help to coordinate assessment designs, 
language, expectations and timings, whilst generating insight into the student journey with 
assessment.  

xviii. The assessment work-flow is dependent on a range of interconnected staff and systems; all 
members of the University will endeavour to work to deadlines to enable a positive student and 
staff experience. 

Assessment: Evidencing progress (deliverables)  
✓ All new courses will develop an assessment philosophy statement to describe the approach to 

assessment that students will experience and work with.  
✓ All module assessments will have an assessment launch video to ensure a consistency of 

information and to anticipate the needs and questions of students on assessment.  
✓ The number of examinations will reduce for each course area. 
✓ All coursework will be supported by a marking rubric. 
✓ Staff satisfaction with marking loads will increase as tasks are designed to meet the needs of 

students whilst also being manageable for staff.  
✓ An online training unit on creating assessment criteria will be developed and made available to all 

staff resulting in a digital badge to demonstrate completion.  
✓ All formal module feedback will be provided digitally and in a timely manner. 
✓ NSS results on assessment-related questions will improve.  

Staff development, reward and recognition  
i. All staff who teach or support learning will be actively committed to develop their practice.  

ii. A programme of staff development will be managed, with contributions from external colleagues 
and internal staff, to provide evidence of effective practices and inspiration for different 
approaches, as well as to help continually benchmark our own practices against the external 
learning and teaching community. This will include an annual learning and teaching conference, as 
well as periodic events and a formalised programme for qualifications in teaching.  

iii. The University recognises and values the role that the Professional Standards Framework (PSF) 
plays in the development of practice relating to teaching and supporting learning. It commits to 
supporting colleagues in any suitable role to develop an application for Fellowship in a suitable 
category. Engagement with PSF will transcend all levels and parts of the University.  

iv. All colleagues holding a position of leadership in relation to teaching will actively progress Senior 
Fellowship applications.  

v. The University’s PgC in Teaching and Supporting Learning will be the primary vehicle for the 
qualification of new teaching staff and is an important offer for colleagues who support students in 
a variety of roles, e.g. Teaching Assistants and Librarians. It will be suitably resourced and 
supported.   

vi. The University is committed to supporting engagement with the learning and teaching community 
through information about, and funding for, professional development.  

vii. Induction support for new staff will be developed for access year-round in a virtual programme and 
an initial teaching introduction programme will run annually in September.  
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viii. An annual programme supporting staff confidence and competence in research methods will be 
developed and made widely available to further facilitate confidence in research amongst all staff.  

ix. Support will be developed to enable colleagues to successfully engage in the National Teaching 
Fellowship Awards. Eligible staff will be mentored, resourced and enabled to develop an external 
profile aligned with the award.  

x. Pedagogic research is highly valued and, as such, will be encouraged through a ‘PedRes’ Community 
of Practice, which will be appropriately resourced and facilitated, and underpinned by specific 
targets for scholarly outputs.  

xi. A clear pathway of promotions is established and will continue to be refined. Support for those 
seeking longer term promotion and career development on this scheme will be further developed 
through senior mentoring.  

xii. Research students who seek a career in teaching will be welcomed into the wider Harper Adams 
Community, which recognises the value that researchers bring to teaching – especially in relation to 
research methods and sharing their own research to stimulate curiosity. Academic Departments 
will work to actively locate opportunities for trained research students to contribute to our 
teaching community whilst also adding valuable insights for the rest of the student body.   

Staff development, reward and recognition: Evidencing progress (deliverables)  
✓ The University will work towards maintaining a UK PSF recognition rate of 75% at any given time. All 

academic departments will seek to ensure at least 75% of their academic staff have a minimum of a 
Descriptor 2 recognition.  

✓ Maintaining the collaborative spaces to support informal discussions and community interaction as 
a form of professional development.  

✓ New staff without a teaching qualification will progress through a postgraduate programme of 
study which is aligned with Descriptor 2 or otherwise complete an individual Fellowship application.  

✓ Induction support for new staff will be developed for access year-round in a virtual programme and 
all new staff will be allocated a suitable mentor, who will be appropriately resourced.  

✓ PhD researchers will be actively supported with teaching experience (this could be demonstrating, 
occasional lectures, study skills support, creating learning resources or another appropriate role).  

✓ All academic staff who teach will commit a minimum of two working days to develop their teaching 
practice (excluding events related to subject knowledge). 

✓ A mentoring arrangement will be established to assist and support colleagues seeking promotion.  
✓ All those who teach or support learning will undertake and report a minimum of one peer 

observation (i.e. watch and be watched in practice) for the purposes of personal development. 

Digital  
i. Technology will enhance programmes of study through the provision of opportunities for 

engagement with people and resources, and it will allow flexible access to learning.  
ii. The University will maintain a core set of contemporary tools and technologies to support learning; 

these will be developed to ensure that they meet the needs of current and future students. At the 
same time, staff are encouraged to innovate with technology in teaching, to evaluate this work and 
to share what has been learnt.  

iii. Curriculum development must include a digital requirements specification to enable long-term 
institutional planning and needs assessment.  
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iv. Technology will support in-class interaction and student engagement; it should actively be widely 
used to stimulate discussion, gain contributions from students in different ways and to motivate 
other forms of engagement.  

v. The University will provide and signpost rich opportunities for staff to develop their skills with 
technology, including opportunities to self-evaluate and reflect on where learning may be 
beneficial. All staff who teach and support learning will commit to developing their digital skills and 
model digital competence in a way that allows them to support students in their care.  

vi. The University is committed to creating an accessible digital experience across its platforms; 
accessibility is not only a legal requirement, but evidence suggests that accessibility features within 
technology can help everyone.  

vii. The University will continually review new technologies to enable learning and the support of the 
wider student experience, particularly considering ways in which technology can support part-time 
students and lifelong learners, and how it can support international students at various stages of 
their student journey.  

viii. The University will actively seek to continually enhance the systems and tools that support digital 
learning, and users, staff and students commit to providing constructive and timely feedback to 
inform that process.  

ix. The use of technology in teaching will contribute to the University’s Net-Zero plans. Travel to 
campus should be reserved for teaching that has clear in-person value. Planning of the balance 
between online and in-person teaching should take account of carbon footprint considerations.  

x. Practical teaching will be enhanced and made more accessible through the use of technology, and 
such practices will be shared within and beyond the institution.  

xi. Students will be facilitated to become confident in developing their own digital skills, guided 
through the formal curricula and by engagement with a coordinated ‘digital skills for students’ 
programme.  

Digital: Evidencing progress (deliverables)  

✓ The number of modules meeting full accessibility standards will continually improve year-on-year as 
evidenced through the annual eLearning accessibility audit.  

✓ Examples of where technology is enabling part-time learning will grow over the life of this strategy.  
✓ The University will launch a Staff Development Programme for digital skills and engagement with 

this will be evidenced by all Heads of Department on an annual basis.  
✓ The University will launch for a digital-skills programme for students and engagement with this will 

be evidenced annually. This provision will be coordinated across IT Teams.  
✓ Every validation event and annual course monitoring report will provide feedback for University’s IT 

team so that the constraining and enabling factors of the underpinning technology landscape can 
be considered on an ongoing basis.   

✓ The University will commit to implementing lecture capture in physical teaching spaces.  
✓ Technology will ensure up-to-date farm data is always available for students and staff with the re-

development of the ‘Virtual Farm’.  
✓ New courses will be scrutinised for the extent to which technology is optimised to minimise travel 

whilst still achieving the necessary educational benefits.  
✓ Case studies of innovation will be collated annually to share practice on digital innovations in 

teaching.  
✓ All new digital course documentation, curriculum documentation, and online resources must meet 

accessibility checker requirements.  
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Student Partnership 
i) Students are valued members of the University community and, as such, they will be partners in 

any developments which impact their education or experience.  

ii) The University recognises that the term ‘student experience’ or ‘student voice’ is a shorthand 

for a complex phenomenon; it recognises that there is not a single experience and as such will 

endeavour to ensure that student consultations actively seek a range of student perspectives 

and that all voices are treated equally.  

iii) Student representatives will be consulted to continually review the minimum requirements for 

digital provision.  

iv) Students from different programme types (e.g. Apprentices, Postgraduates) should be actively 

represented on key University committees which influence their experience.  

v) All major University committees will use an impact check to ensure that each decision made for 

one group of students does not exclude or adversely impact on the experience of another, e.g. 

short course students, postgraduates.  

vi) The Students’ Union is an important partner in representing students, raising issues and 

highlighting good practice. The University seeks to actively build strong relationships with the 

SU in working for the good of the community. Staff will work constructively with proposals from 

the SU. 

vii) Committees in the University will work to continually enhance the opportunities for student 

engagement through ensuring that Chairing techniques and discussion actively seeks and 

respects the opinion and views of students.  

viii) Student representatives will be actively supported by the SU and the University to fully 

represent others.   

ix) The University will continue to financially support and arrange the Student Voice Awards in 

conjunction with the SU to highlight and celebrate practices which are effective or outstanding.  

x) Course Committees will represent students to drive positive enhancements within the 

curriculum, teaching and assessment arrangements and the wider experience. All issues raised 

at Course Committee will be considered and responded to, and resultant change will be 

regularly fed back to students so the impact of their involvement is clear.  

Student Partnership: Evidencing progress (deliverables)  

✓ Resolution or response to issues recorded in course committee meetings will be evidenced.   

✓ Training for student representatives on ensuring a range of views are represented will be 

developed in conjunction with the SU.  

✓ An annual survey of student representatives will consider the responsiveness and perceived level of 

engagement with the University. 

Learning Spaces  
i) The space needs of new courses will be clearly communicated to facilities managers and 

reported to the Space Management Committee to inform planning that is led by the needs of 
teaching activity.  

ii) An informal spaces-forum will be set up to enhance communication around the challenges and 
opportunities for campus development to support teaching and learning.  
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iii) Any new developments or redevelopment of physical spaces will involve meaningful 
stakeholder engagement.  

iv) The University will support a digital campus through the expansion of wifi into outdoor learning 
spaces and through improvements to power sources for a ‘bring your own device’ model of 
teaching with technology.  

v) Develop classrooms with flexible furniture to allow the rearrangement of the space for 
collaborative and groups tasks; the development of classrooms should mirror the pedagogical 
practices of the University, which has an emphasis on active learning as well as more traditional 
lectures.  

vi) The University farm will continue provide a learning space to which all undergraduate students 
are exposed as part of their experience, irrespective of subject. On farm best practice will be 
exemplified and, discussed and changes implemented to take account of changing policy and 
scientific advancement with the student an active participant in this journey. 

vii) The University farm will provide data and case material, research, demonstrations (testing 
alternative practice and contextualising class-based discussions) and the showcasing of 
practices to support subject specific learning as a key deliverable.  

viii) Specialist spaces will be effectively utilised and developed to support the Harper Applied 
curriculum stream.   

ix) Course teams will consider the effective use of space and facilities within their curriculum 
development work; in particular, they will consider the balance between online and face-to-
face, ensuring that the use of physical spaces goes beyond delivering content and emphasises 
the social, group or team experience, as well as the hands-on practical work that is possible in 
person. Space should be a key resource consideration in curriculum review and in the selection 
of pedagogies.  

x) The needs of commuter students, and other types of non-resident students, should be reviewed 
and recommendations made to inform special planning.  

xi) The accessibility of all teaching spaces should be assured.  

Learning Spaces (deliverables)  

✓ An increasing number of classrooms with flexible furniture to support diverse teaching modes.  

✓ An increase in the utilisation of the Farm as a resource for learning and an increase, year on year, in 

the number of individual students having access to, and experience of, farm visits.  

✓ An increase in the utilisation of practical facilities across the University.  

✓ Spaces for staff socialising and collaboration and cross-departmental mixing will be maintained to 
contribute to a vibrant campus environment.  

✓ A demonstratable increase in building accessibility.  

Respect and Institutional culture  
i) Create a learning environment which promotes freedom of thought, belief and expression, 

within a framework of mutual respect and tolerance, allowing individuals to test and critique 

different views. Diverse views should be respected, debated and framed in a scientific, 

theoretical or other academic manner.   

ii) Academics are free to express informed opinion while still actively respecting diversity within 

the student body and wider society.  

iii) Attract and develop staff that represent and promote the growing diversity of our students and 

other stakeholders;  
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iv) Diversify our course offering to widen the reach of our educational provision to a wider cross-

section of society, whilst respecting the core mission of the institution. 

v) Promote a connected community through enhanced opportunities for networking and wider 

participation in order to foster a broader understanding of, and respect for, differences, by 

example through a Mature Student Network, Global Café, Planet Harper and student societies 

which promote positive connection and common interest. 

vi) Provide spaces within the formal curriculum to actively and safely discuss and debate 

challenging and controversial issues in the rural sector (as part of the Harper Care and Harper 

Global curriculum stream) and through a series of open campus debates, managed with care by 

subject experts.  

vii) Embed diverse perspectives within the teaching resources for every module and programme.  

viii) In partnership with the Students’ Union and our students and staff, promote a calendar of 

cultural events which encourage and represent a diverse community of students and staff, and 

engage in local activities and events which enhance our relationship with local community 

groups. 

ix) Ensure that all committees have student representation and that student representatives are 

supported to be full participants of the formal structures of representation through, for 

example, buddying with experienced committee meetings or mentoring for committee roles, as 

well as training.  

x) Ensure that the Students Union is represented on course committees to facilitate feedback from 

students to course teams, and to develop an understanding of cross-institutional challenges for 

an annual report given from student perspectives.  

Respect and Institutional Culture (deliverables)  

✓ Ensure all new courses contain a meaningful stream of activity and opportunity relating to respect 

and inclusivity through the Harper Care curriculum stream.  

✓ Deliver a range of education opportunities, awareness campaigns and workshops to encourage an 

inclusive and diverse campus.  

✓ Annual SU report representing student voice concerns which is considered and used as a 

cornerstone in academic planning.  

 


